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Abstract: Writing in English is a crucial ability in the modern, globalized society. English, 

one of the most popular languages in the world, is essential for communication, commerce, 

education, and technology. Writing well in English enables people to communicate with 

people from another country, share information, and clearly convey ideas. For EFL (English 

Foreign Language) learners, mastering English grammar is still a major issue, especially in 

settings where English is not used for daily communication. This study looks at grammatical 

error and most common grammatical errors in the recount texts written by SMP VIP Asy-

Syafi’iyyah Purworejo students. This study differs from previous studies by focusing on a  

pesantren-based school context. The research employed a descriptive qualitative method in 

analyzing the errors based on Burt, Dulay, and Krashen on Surface Strategy Taxonomy. The 

data sources of this research are the recount texts created by 18 seventh-grade students of 

SMP VIP Asy-Syafi’iyyah Purworejo. The results of this research found 242 grammatical 

errors: omission (19%), addition (9%), misformation (69%), and misordering (3%) 

Misformation was the most dominant error. The finding suggests that English teachers in 

pesantren-based schools should focus more on verb tense instruction to mitigate 

misunderstanding in written English communication.  
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INTRODUCTION 

English is an international language used in many countries. Learning English begins 

as early as elementary school or kindergarten. Learning English is difficult, because it has 

many components that must be learned to master English (Kumala, Banjar Putri; Aimah, Siti; 

Ifadah, 2018). There are four subjects or skills that must be considered in the process of 

learning English. These language skills are listening, speaking, reading, and writing 

(Sipayung, R. W., & Benarita, 2023). 

According to (Abdurakhmonova, 2023) writing is important because written 

communication is an essential life skill. She also states that writing skills are particular 

abilities that enable writers to intellectually interact with the message and convey their ideas 
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in words in a meaningful way. Thus, writing skills are difficult for students to learn. Writing 

requires learning and practice in school and other environments. For children to succeed 

academically, writing is a challenging critical thinking and complex skill that requires 

mastery (Prihandani, 2023). Writing is difficult for students because the students should 

select and organize ideas to convey meaning or thought through coherent expressions and 

structured paragraphs (Yudi Wahyudin et al., 2024). It means writing requires the ability to 

choose and organize sentences or information into coherent paragraphs. Therefore, students 

should learn and practice writing in order to produce writing that is easy to read and 

understand. 

In writing, there are several components that must be applied by students such as text 

models, spelling, punctuation, and grammar. Students should already have some basic writing 

experience such as vocabulary growth, grammatical correctness, and cognitive engagement 

(Zhao, 2025). Students must be proficient in English grammar, sentence structure, and 

punctuation when producing texts (Ochoa, 2025). Students report serious difficulties with the 

process, which may have an impact on their confidence and academic achievement, despite 

the fact that it seems crucial. When learning a language, grammar is important. Grammar is 

frequently described by some as a method of organizing a language (Depraetere, I. ; 

Langford, 2020). Naturally, the rules that govern a language have an impact on its structure. 

English sentences can be made more succinct and meaningful by following the rules set out 

by grammar as a language system ((Nurdin et al., 2024). Grammar has an important role in 

writing, students should not make grammatical mistakes in writing (Wulandari & Harida, 

2021). In learning English, students generally make mistakes in writing paragraphs. To 

master writing well and correctly, the student should learn the correct grammar. By using the 

correct grammar, a sentence can be clear and meaningful (Huda & Rahadianto, 2021). If 

students do not have good grammar, then they will not be able to understand how to turn 

words well in order to become good sentences (Cam et al., 2017). Some mistakes can occur 

in paragraph writing when students do not understand grammar well, limited exposure to 

English, and disparities between Indonesian and English language structures (Hanif et al., 

2026). Therefore, students should learn grammar better in order to produce clear and 

meaningful writing. 

Because grammar is important in writing, the research was conducted to determine the 

grammatical errors made when students written recount texts. The authors would like to 

figure out the grammatical errors made by SMP Asy-Syafi’iyyah Purworejo seventh grade 

students. 

 

METHOD 

This section describes how the research was conducted. This research used a 

descriptive qualitative method to find out and describe the grammatical errors in the recount 

text produced by Junior High School students VIP Asy-Syafi'iyyah Purworejo. To collect the 

data, the writer used observations, tests, and documentation. 

The author requested permission from the principal and English teacher of the school 

before beginning the study. After that, the author briefed the seventh-grade students about 

study’s goal and got their informed consent. The students were made aware that their 

involvement was entirely voluntary and their information would be kept private and utilized 

exclusively for academic purposes. 

The data were the recount texts that had been written by 18 students as samples to 

find out grammatical errors. The authors obtained recount texts from seventh graders by 

administering tests. To ensure spontaneity and reduce outside assistance or correction, each 

student was required to write a recount text in English on the subject of “My Experience 

When Study Tour” during a 60-minute writing session. Eighteen essays, each of 250 to 300 

words, made up the data set. After that, the authors analyzed the texts one by one. The 
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authors used the surface strategy taxonomy by Burt, Dulay, and Krashen (1982) to identify 

and encode grammatical errors committed by students in the text. Grammatical errors fall into 

four categories: omission, addition, misformation, and misordering. Following the analysis of 

the students’ grammatical errors, the author classified them and made a percentage to get the 

dominant errors and the kinds of grammatical errors that the students committed. 

To know the most frequent grammatical errors produced by the students, the authors 

used the formula: 

   
 

 
        

N : the total number of samples  

F : the frequency of errors  

P : the percentage of errors 
 

RESULTS AND DISCUSSION 

The surface strategy taxonomy developed by Burt, Dulay, and Krashen’s, which 

encompasses omission, addition, misformation, and misordering, was employed by the author 

to analyze data regarding grammatical errors in student writing. The research found four 

primary categories of grammatical errors: omission, addition, misformation, and misordering, 

with a total of 242 errors. The percentages of each kind of grammatical error that the seventh-

grade junior high school students in their recount text writing. All of the data were presented 

in table 1-2 below.  

 
Table 1. Students’ summaries of grammatical errors 

Sample O A MF MO T 

1 1 1 9 0 11 

2 2 1 10 3 16 

3 1 0 13 0 14 

4 2 1 11 0 14 

5 1 1 10 0 12 

6 2 0 5 1 8 

7 2 4 10 0 16 

8 8 2 5 0 15 

9 0 3 6 1 10 

10 3 1 12 0 16 

11 3 3 11 0 17 

12 4 1 5 0 10 

13 2 2 4 0 8 

14 2 0 7 1 10 

15 4 0 10 0 14 

16 2 0 13 0 15 

17 4 1 13 1 19 

18 3 1 12 1 17 

Total 46 22 166 8 242 

 
Table 2. Data results of errors on surface strategy taxonomy 

Types of Errors Frequency of Errors Percentage 

Omission 46 19% 

Addition 22 9% 

Misformation 166 69% 

Misordering  8 3% 

Total 242 100% 

Source: Research data 
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According to the data analysis, the recount texts written by junior high school students 

in the seventh grade contain four different kinds of grammatical errors. The recount texts 

submitted by seventh-grade junior high school students. These errors fall into four categories: 

omission, addition, misformation, and misordering exhibit these four kinds of grammatical 

errors. There were 242 grammatical errors made by them in total. The total number of each 

types is 46 (omission), 22 (addition), 166 (misformation), and 8 (misordering). According to 

the results, misformation errors accounted for 69% of all errors, making them the most 

common. The second most common errors were omissions. There were 19% of the omission 

errors. Addition errors represented 9% of the total. The least frequent was misordering errors. 

There were 3% of the misordering errors. These results showed that students struggled most 

with employing proper tenses and structures (misformation), which was followed by 

difficulties incorporating all necessary components into their sentences (omission). Although 

they are uncommon, errors involving needless additions and incorrect word order do occur. 

This study aims to find grammatical errors in recount text written by seventh-grade 

students of SMP Asy-Syafi’iyyah. From the results of the analysis, there are various kinds of 

errors. The authors found 242 errors in the writing of 18 students. The approach divides 

errors into four categories namely omission, addition, misformation, and misordering, using 

the surface strategy taxonomy developed by (Dulay, H., Burt, M., Krashen, 1982).  

The first is misformation. It emerged as the most common type, gaining 69%, with 

166 from 242 total frequency of errors. This high percentage indicates that students often 

have difficulty in choosing and applying the correct grammatical form, especially in the use 

of simple past tense and auxiliary. Details will be shown in Table 3. 

 
Table 3. Misformation of error 

Sentence Error Alternative Sentence 

I see a lot of old trains. I saw a lot of old trains. 

I am very happy. I was very happy. 

Source: Research data 

 

Based on table 3, the characteristics of this error were usually misused words. The 

first sample was shown in Table four above. The sample showed that the student did not use 

the correct construction; that is, to form the past tense, the student should use irregular or 

regular verbs. The verb “see” was an irregular verb that cannot be added to any affix to be 

transformed into the past tense. The verb “see” should be changed to the irregular verb 

“saw”. The correct sentence should be "I saw a lot of old trains". The next statement “I am 

very happy” was another example of a misformation. The word “is” should be put in the past 

tense using “was”. Because if there was an adjective was used to describe a feeling that had 

been experienced or passed, the subject should come before the adjective and be was or were. 

The sentence “I was very happy” to be the proper statement. Kumala asserted that the 

dominance of misinformation stems from students’ poor knowledge of English grammatical 

rules, especially those relating to past tense verbs (Kumala Syai Anjani & Fauris Zuhri, 

2026).  

The next error is omission. The errors were found 46 times in the omission errors with 

the percentage of 19%. This is the second common type of grammatical errors. Students 

make the error of omitting grammatical morphemes such as nouns and articles. The specifics 

are shown in Table 4. 
Table 4. Omission of error 

Sentence Error Alternative Sentence 

There were vehicle in the Saloka Park. There were vehicles in the Saloka Park. 

There were four language plaque. There were four language plaques. 

Source: Research data 
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Based on table 4’s example of errors, students’ errors were omissions. The first 

example based on omission errors was "There were vehicle in the Saloka Park". This 

sentence is incomplete because it removes some of the structure that must appear to form a 

complete sentence. The underlined word vehicle omits the grammatical morpheme-s that 

must appear because it is in the plural nouns. The correct sentence should be "There were 

vehicles in the Saloka Park". The second example was when the adverb “four” was followed 

by the improper singular form “plaque”. The noun that comes after the phrase “four”, which 

indicates the number of more than one, should be distinct from the plural. In order to conform 

to the subject-verb-noun agreement in English, “plaque” should be changed by “plaques”. 

Rahayu claimed that some essential components were absent from the students’ writing 

(Frihatmawati et al., 2024). 

Another error is the addition error. It became less frequent, representing 9% of the 

total errors, with 22 instances. Students making errors involve unnecessary elements, such as 

incorrect plurals. This is because the students often added some items which were not needed 

in the sentences and made the sentences unclear. The information will be shown in Table 5. 

 
Table 5. Addition of error 

Sentence Error Alternative Sentence 

My friends likes the water rides at Saloka Park. My friends like the water rides at Saloka Park. 

My favorite place was Saloka the Park. My favorite place was Saloka Park. 

Source: Research data 

 

According to the data, the first sample of an additional error was "My friends likes the 

water rides at Saloka Park". The word likes should not be added with –s because the subject 

is plural. The sentence must be written "My friends like the water rides at Saloka Park". The 

next sample was the addition of the article “the” was inappropriate for location naming. The 

article “the” was not necessary because the word “Saloka Park” was a proper noun. It should 

be written “My favorite place was Saloka Park”. Muniroh claimed that students still made 

errors by adding elements that should not be in the sentence (Muniroh et al., 2024). 

The last error is misordering and was found to be the lowest frequency error with a 

percentage of 3%. The error occurred 8 times in the data analysis. The most common error is 

incorrect order or arrangement of words. These explanations will be shown in Table 7. 

 
Table 6. Misordering of error 

Sentence Error Alternative Sentence 

I had a great time on class outing last week. I had a great time on outing class last week. 

It was given by a guide tour. It       It was given by a tour guide. 

Source: Research data 

 

An example of misordering error was "I had a great time on class outing last week". 

The sentence is incorrect. It happened because the students were confused about how to put 

the right order of noun phrases in the sentence. The sentence should be “I had a great time at 

an outing class last week”. The word “tour guide” in sample 2 was misplaced. Since the term 

“tour” serves as a modifier for the word “guide”, “tour guide” was the proper phrase. Fitri 

defined misordering as the improper arrangement of words or morphemes inside sentence 

structure (Fitri et al., 2025) . Mufidah and Islam state that misordering was the least frequent 

errors (Mufidah, 2022). Additionally, they claim that students make a misordering error when 

they put that items in the wrong place. 

This result is also relevant to previous research conducted by (Fahira & Arifin, 2024). 

They also used the surface strategy taxonomy to identify and analyze grammatical errors 
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made by tenth grade students. From the result, it was found that the most frequent errors were 

misformation. The errors were found 85 times in the students’ writing, with the percentage of 

43.59%. They mentioned the students’ understanding of the tense usage, verb forms, and 

word order. That was the reason why students made misformation errors. 

The same result also happened in (Amelia et al., 2021) that misformation errors 

became the most frequent errors in their research. Errors were found 190 times in 

misformation errors with a percentage 42.5%. They mentioned that the wrong auxiliary form 

made misformation errors. 

In contrast with this finding, the researchers conducted by (Hartati et al., 2023) and 

(Kumala, Banjar Putri; Aimah, Siti; Ifadah, 2018) found that omission errors were the most 

frequent errors in their research. They mentioned that the errors are mostly about the 

elimination of correct linguistic words, morphemes, and phrases. (Kumala, Banjar Putri; 

Aimah, Siti; Ifadah, 2018) found 300 omission errors with a percentage 37%. (Hartati et al., 

2023) found 31 omission errors with a percentage 42.46%. 

The study also indicates that poor writing techniques and a lack of explanation for 

original English input are factors in the continuation of these errors. Many students rely 

primarily on classroom education, which may emphasize theory over real-world application. 

As a result, while they can comprehend grammatical rules on their own, students find it 

difficult to use them when writing. These results emphasize the need for more communicative 

and process-based writing education from an educational standpoint. Teachers should urge 

students to edit their writing and give targeted critism on common grammar errors. As a 

diagnostic tool, error analysis can be used to pinpoint flaws and modify instruction to meet 

the needs of the students. Additionally, students can improve their language correctness and 

fluency by incorporating grammar education into relevant writing exercises. 

By knowing these types of grammatical errors, it is hoped that teachers can help and 

guide students to write English with better grammar and reduce these errors. In addition, this 

research is expected to be useful for other researchers in investigating and analyzing 

grammatical errors in writing recount texts in the future. 

 

CONCLUSION 

This research aimed to find the types of grammatical errors in the recount text written 

by seventh graders. Research conducted at SMP Asy-Syafi’iyyah Purworejo with 18 students 

as a sample using a qualitative method. The results revealed the total 242 frequency of errors 

which misformation was the most common, accounting for 69 % of all errors. The second 

common error is omission with the percentage 19%. The third most common error was 

addition with the percentage 9%. Then, the lowest error is misordering with the percentage 

3%.  

It is clear that in writings, the students still make errors. By investigating the 

percentage of errors, students most often make errors in the misformation area. It means that 

misformation is considered more difficult than others.  

It is recommended that teachers pay more attention to the grammar of students. It’s 

good if the students have a weekly journal as a writing exercise.  As a result, the students can 

better understand grammar and use proper grammar when writing. 

 

REFERENCE 

Abdurakhmonova, O. (2023). The Importance of writing in English Language Classes. 

Global Scientific Review, 11(January), 20–23. 

Amelia, B. R., Rachmajanti, S., & Anugerahwati, M. (2021). An Analysis of Grammatical 

Errors in Writing Recount Texts by the Tenth Graders. JoLLA: Journal of Language, 

Literature, and Arts, 1(1), 15–24. https://doi.org/10.17977/um064v1i12021p15-24 



https://jurnal.ranahresearch.com/index.php/R2J,                                                       Vol. 8, No. 5, (2026) 

 

2950 | P a g e  

Cam, L., Minh, T., & Tran, T. (2017). An Evaluation of using Games in Teaching English 

Grammar for First Year English-Majored Students at Dong Nai Technology University. 

International Journal of Learning, Teaching and Educational Research, 16(7), 55–71. 

Depraetere, I. ; Langford, C. (2020). Advanced English Grammar A Linguistic Approach 

(Second). Bloomsbury Publishing Plc. 

Dulay, H., Burt, M., Krashen, S. (1982). Language Two. Oxford University Press. 

Fahira, F., & Arifin, S. (2024). The Analysis of Grammatical Errors in Narrative Texts 

Written by 10th Grade High School Students. Journal of Education Research, 5(4), 

5191–5199. https://doi.org/10.37985/jer.v5i4.1629 

Fitri, A., Akkhakraisi, P., & Ahmad Qaderi, N. (2025). An Analysis of Simple Past Tense 

Errors in Grade X Students’ Recount Texts. Journal of Language, Literature, and 

Educational Research, 2(2), 188–196. https://doi.org/10.37251/jolle.v2i2.2296 

Frihatmawati, R., Dhini, U. R., Rentiana, L. H., & Yuskar, B. O. (2024). Analysis of 

Grammatical Errors in EFL Students’ Recount Texts. EXCELLENCE: Journal of 

English and English Education, 4(2), 108–115. https://doi.org/10.47662/ejeee.v4i2.897 

Hanif, M., Susylowati, E., & Yulianti, W. (2026). Grammatical Error Analysis in the English 

Writing of Indonesian EFL Learners. Edu Cendikia: Jurnal Ilmiah Kependidikan, 

6(01), 492–500. https://doi.org/10.47709/educendikia.v6i01.8175 

Hartati, S., Yuliani, S., & Lesi, L. (2023). An Analysis of Students’ Grammatical Errors in 

Writing Recount Text at Eleventh Grade of SMA Negeri 5 Prabumulih. Journal on 

Education, 6(1), 7890–7894. https://doi.org/10.31004/joe.v6i1.4198 

Huda, M. C., & Rahadianto, P. (2021). Grammatical Error Analysis of the Students’ Recount 

Text at the Eleventh Grade Students. LinguA-LiterA: Journal of English Language 

Teaching Learning and Literature, 4(2), 38–52. https://doi.org/10.55933/lng.v4i2.251 

Kumala, Banjar Putri; Aimah, Siti; Ifadah, M. (2018). An Analysis of Grammatical Errors on 

Students Writing. ELLiC, 2, 144–149. 

Kumala Syai Anjani & Fauris Zuhri. (2026). Analyzing Grammatical Errors in Students’ 

Recount Writing: A Study at Middle School. Pubmedia Jurnal Pendidikan Bahasa 

Inggris, 3(3), 1–20. https://doi.org/10.47134/jpbi.v3i3.2721 

Mufidah, P. Nurul. , & I. S. (2022). An Analysis of Grammatical Error on Students’ Writing 

Putri Nuril Mufidah 1 , Syaiful Islam 2. IJoEEL (International Journal of English 

Education and Linguistic), 04(01), 1–13. 

Muniroh, Z., Dwiastuty, N., Prasetyo, A., Santoso, D. A. A., & Miranti, I. (2024). Analisis 

Kesalahan Penggunaan Simple Present dalam Descriptive Text Siswa Kelas X di SMA 

Kharismawita Tanjung Barat, Jakarta Selatan. Deiksis, 16(1), 56. 

https://doi.org/10.30998/deiksis.v16i1.21886 

Nurdin, A. P. S., Syarfi, M., & Erni, E. (2024). The Correlation between Grammar Usage and 

Indonesian – English Translation Ability of English Study Program Students. J-

SHMIC : Journal of English for Academic, 11(1), 84–96. 

https://doi.org/10.25299/jshmic.2024.vol11(1).14831 

Ochoa, N. C. (2025). Examining the Influence of Writing Anxiety and Writing Efficacy to 

English Writing Skills among Senior High School Students: Basis for a Writing 

Intervention Program. Diversitas Journal, 10(2). https://doi.org/10.48017/dj.v10i2.3262 

Prihandani, A. M. (2023). An Analysis of Students’ Grammatical Errors in Writing Narrative 

Texts. INTERNATIONAL JOURNAL OF LANGUAGE AND LITERATURE, 7(2), 60–

66. https://doi.org/10.23887/ijll.v7i2.29453 

Sipayung, R. W., & Benarita, B. (2023). Rohdearni Wati Sipayung , 2 Benarita. 5(1), 74–95. 

Wulandari, R. S., & Harida, R. (2021). Grammatical Error Analysis in Essay Writing. 

Deiksis, 13(1), 73. https://doi.org/10.30998/deiksis.v13i1.5356 

Yudi Wahyudin, A., Dyah Aminatun, Mp., Berlinda Mandasari, Mp., Fatimah Mulya Sari, 

Mp., Intan Hamzah, Mp., Mutiara Ayu, Mp., Lulud Oktaviani, Mp., Rahmat Alamsyah, 



https://jurnal.ranahresearch.com/index.php/R2J,                                                       Vol. 8, No. 5, (2026) 

 

2951 | P a g e  

Mp., Mahatir Muhammad, Mp. H., Dyah Aminatun, M., & Bandar Lampung, I. (2024). 

Basic principles of English language teaching. 

Zhao, D. (2025). The impact of teacher, peer, and automated writing evaluation feedback on 

developing deep writing skills: A comparative study. Journal of Computing in Higher 

Education. https://doi.org/10.1007/s12528-025-09469-x 

 


